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Overview 

Amherst County Public Schools (ACPS) began moving towards a strategically balanced 

assessment program during the 2016-2017 school year when the Virginia legislatures 

mandated the elimination of several Standards of Learning (SOL) test. This act propelled 

ACPS to intentionally look at our practice and purpose for assessing students. From this 

assessment review we discovered the strengths of our curriculum programs, as well as 

their weaknesses, which allowed us the opportunity to make changes focused on what is 

best for students. 

Over the course of the past several years, ACPS participated in professional development 

and trainings provided by VDOE, collaborated with other school divisions in establishing 

a framework for change, completed an inventory assessment, provided opportunities for 

teachers to build and create a variety of assessment(s) types, and began the difficult work 

of implementing a new assessment system that met the needs of all students. 

This Balanced Assessment Plan outlines the following; 

I. A basic understanding of the types of assessments, the types of item methods, and 

provide a common assessment vocabulary glossary, 

II. A list of assessments that are currently being administered using a performance 

based approach. 

III. How we as a division will support the effective use of the different types of 

assessments, 

IV. Evidence of opportunities for students to demonstrate Virginia’s 5 C’s (critical 

thinking, creative thinking, communication, collaboration, and citizenship), 

V. The Local Testing Calendar for all ACPS students, 

VI. Next Steps for ACPS and, 

VII. Samples of Assessment Tasks. 
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I. FORMS OF ASSESSMENTS, ITEM METHODS, & GLOSSARY 

A balanced approach to assessments includes both summative and formative assessments. 

ACPS uses multiple types of assessments within these overarching categories to inform 

instruction and measure content and skill mastery. 

A. Forms of Assessments 

 

B. Types of Item Methods 
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C. Assessment Literacy Glossary 

http://www.doe.virginia.gov/testing/local_assessments/index.shtml 

This list of terms relates to the Local Alternative Assessment work and is not intended to be 

an exhaustive list of assessment terms. 

accountability systems—the mechanisms used (generally by states) to evaluate the performance 

of their education systems. In recent years, accountability systems have increasingly used the school 

as the unit for monitoring and intervention, based largely on the scores of each school’s students on 

a set of standardized tests. 

accreditation—a process to evaluate the performance of public schools in accordance with Board 

of Education regulations. 

alternative assessment—used to measure applied proficiency of knowledge and skills. In Virginia, 

alternative assessments include, but are not limited to, performance assessments. [See performance 

assessment] 

assessment—any systematic basis for gathering data or information and making inferences about 

characteristics, proficiencies, or abilities of people, usually based on various sources of evidence; the 

global process of synthesizing information about individuals in order to understand and describe 

them better. 

authentic assessment—a performance assessment that includes a context from the real world 

and/or a context that is authentic to the academic discipline. 

balanced assessment system—the combination of assessments that form a comprehensive 

measure of student learning. In Virginia, a balanced assessment system should include a variety of 

assessment types that are matched to the content being assessed and the purpose of the assessment 

data, including the need to meet accountability measures. A balanced assessment system should 

allow opportunities to measure student achievement and growth based on content standards, 

specific learning goals, and the 5 C’s (critical thinking, creative thinking, collaboration, 

communication, and citizenship); the data gathered should provide meaningful information that 

supports and guides classroom instruction. 

formative assessment—a process or assessment designed to intentionally collect information 

about the nature or degree of student learning during instruction, providing feedback to teachers 

and students and allowing for teachers and students to make instructional decisions (adjustments 

and modifications). Formative assessment is generally referred to as assessment “for” learning. 

higher-order thinking skills—a category of thinking skills that requires students to go beyond 

recalling facts, understanding content, or replicating rote procedures; make connections; solve 

problems different from those given in classroom examples; and use content to reach and justify 

conclusions. Deep and rich use of higher-order thinking skills is often dependent upon lower-order 

thinking skills.  

http://www.doe.virginia.gov/testing/local_assessments/index.shtml
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integrated performance assessment or interdisciplinary assessment—an assessment that 

measures student performance on content and/or skills across two or more subject areas. 

inter-rater reliability—the degree of agreement among raters scoring a performance task, product, 

or assessment. 

intra-rater reliability—the degree of consistency with which a single rater scores a set of students’ 

work on performance tasks, products, or assessments. 

local alternative assessment (LAA)—assessments created, administered, and scored at the local 

division level in the place of eliminated Standards of Learning tests, as required by legislation.  

lower-order thinking skills—a category of thinking skills characterized by knowledge, 

understanding, and application of procedural skills. 

performance assessment or performance-based assessment—generally requires students to 

perform a task or create a product and is scored using a rubric or set of criteria. In completing the 

task, students apply acquired knowledge and skills. This type of assessment often includes a written 

component. [See rubric]  

performance task—a learning activity that requires students to perform a task or create a product 

to demonstrate their knowledge, understanding and proficiency. Performance tasks occur during the 

learning process, provide feedback on learning to students and teachers during instruction, and offer 

opportunities for students to develop skills that may be applied in performance assessments. 

portfolio assessment—a systematic collection of student work and artifacts that demonstrate 

growth and/or mastery of content, knowledge, and skills over an identified period of time. 

project-based learning —a teaching method or approach that engages students in sustained, 

collaborative, real-world investigations. Projects are organized around a driving question, and 

students participate in a variety of hands-on tasks that seek to meaningfully address this question 

(Buck Institute). Performance assessment is typically a component of this approach to teaching and 

learning. [See performance assessment] 

rubric—a description of the criteria for success and levels of achievement for a task, product, or 

assessment. Rubrics are used to score various types of alternative assessments based on evidence in 

student work. When used during instruction, rubrics provide feedback to teachers and students, 

allowing teachers and students to make adjustments and modifications during the learning process. 

summative assessment—used to evaluate student learning, skill acquisition, and academic 

achievement at the conclusion of a unit, project, course, semester, program, or school year. 

Summative assessment is frequently described as assessment “of” learning.  

validity—the degree to which an assessment actually measures the learning it is intended to 

measure. In order to strengthen and account for the validity (and reliability) of an assessment, 

assessment designers use a combination of procedures and tools in the development of, the 

administration of, and the post-administration analysis of assessments. 
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II. LIST OF PERFORMANCE BASED ASSESSMENTS 

Performance Based Assessments are used to measure a student’s understanding of the 

content or their ability of implementing the skills. Often the assessment is centered on real -

world scenarios that require critical-thinking and problem-solving skills. Many are designed 

by teachers specifically for their individual classrooms. ACPS encourages this practice and 

in support of a balanced assessment program, the school division implements Performance 

Based Assessments in the following areas; 

 

Grade Content 
Third History and Science 

Fourth US History to 1865 

Fifth Writing 
Sixth US History 1865 to Present 

 

As ACPS builds capacity in understanding and implementing different types of 

assessments, Performance Based Assessments will continue to be embed into all content 

areas. 

III. DIVISION SUPPORT OF EFFECTIVE ASSESSMENT PRACTICE 

The purpose of division level support is to assist school administrators and teachers in 

improving instruction and instructional practices by strengthening the alignment 

between the written, taught, and tested curriculum. Assessments for and of learning are 

essential to that process. ACPS provides a variety of division level supports to ensure the 

effective ongoing use of both formative and summative assessments by Pre-K through 12th 

Grade teachers. 

ACPS Resources include, but are not limited to the following; 

 Division created curriculum maps and rubrics with embedded assessments 

 Division elementary and secondary local assessment calendars 

 K‐5 literacy PALS resources and numeracy VKRP & IXL tools 

 Division created benchmark assessments utilizing both SOL and Performance 

Based type questions 

 Division Liaison support and participation in PLC process at each school 

 Progress monitoring and interventions support documents for all teachers 

 Data analysis tools 
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IV. EVIDENCE OF VIRGINIA’S 5 C’S  

ACPS is focused on equipping students in the area of Virginia’s 5 C’s so that they may face 

and deal with the challenges each will most likely encounter in their future. We place 

critical thinking at the center of instruction. Beginning in our early childhood programs 

and extending to post graduation, 

critical thinking must be nurtured and 

encouraged throughout K-12 

education.  

We also realize that critical thinking 

does not stand alone. Creativity, 

communication, and collaboration also 

play a role in helping develop our 

students into productive citizens.  

This means providing students 

opportunities to gain insight and 

experience in the workplace. Below are 

two graphics that detail how Virginia’s 5 C’s; critical thinking, creative thinking, 

communication, collaboration and citizenship are embedded into the core and elective 

curriculums for ACPS. 

 

Content Specific Examples of the Virginia’s 5 C’s 

              Mathematics            Career & Technical Education 
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V. LOCAL TESTING CALENDAR 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

VI. NEXT STEPS 

ACPS will continue to train teachers in the development of balanced assessments and 

provide supports in implementing all types of assessments into their daily instruction in 

order to help inform their delivery.  

The Division Instructional Team will conduct division wide scoring of the assessments and 

continue to add grade level performance based assessments to all content areas. Team 

leaders will write exemplars, project based tasks, and cross-curricular assessments that 

support the 5 C’s of critical & creative thinking, communications, collaboration and 

citizenship. 

Artifacts will be collected to help monitor the implementation of the Balanced Assessment 

Plan and a review of the plan will be conducted annually. 
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VII. SAMPLE ASSESSMENTS 

Please note the following Performance Based Assessments (Tasks with Samples of Work) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Science Third Grade 

History Third Grade 

US History I 


